ABSTRACT  
English Teachers' Attitudes towards Adopting Independent Learning .
Based on the importance of producing a well-educated generation, capable of meeting the requirements of the present life complications, the researcher conducted a study entitled " School English Teachers' Attitudes towards Adopting Independent Learning " .This study basically dealt  with the importance of independent learning in developing the learner's potentials to challenge these requirements.

This study aimed to discover the English teachers ' attitudes towards adopting independent learning. To accomplish this aim, the researcher used a 20- item questionnaire about the advantages of independent learning and the role of the participants through it.Then the questionnaire was distributed amongst 40 male and female teachers who taught English in the United Nations Relief and Work Agency(UNRWA) schools from Jenin Area during the scholastic year 2009-2010  
After analyzing the data using the descriptive statistical method, the researcher reached these results:
There were no significant differences at (( = 0.05) in the UNRWA English teachers' attitudes in Jenin District towards using independent learning due  to gender ,experience, qualification, and location (camp & village) variables. In the light of these findings, the researcher recommended the following: 

 Overstressing the use of activities and skills that promote all kinds of independent learning  and conducting other studies in other schools- public or private- and in other regions- city schools.
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 Introduction
Nunan, 1996 emphasized the importance of to tell students in advance about what they want to learn and how they want to learn rather than informing them  only at the end of the course. In this regard, one can feel the harmony with Giao Quynh Tran.2008 p.25 who said 'Give a man grain and he will feed his family for a week. Give him the tools and he will feed his family for life'. In the context of education, how much of our time in school is spent aiming at providing grain, and how much at providing learning tools that will serve the person for life? 
Philip Candy, 1991  identified independent study as a process, a method and a philosophy of education whereby a learner acquires knowledge by his or her own efforts and develops the ability for enquiry and critical evaluation. Teachers can facilitate independent learning through deliberate surrendering of certain prerogatives and the acceptance of responsibility by the learner. The atmosphere where learners think and act autonomously, have the ability to realistically appraise own shortcomings as  learners and effective approaches to self-management as a learner. 
Biggs 1999 valued learning independently as learners gain the ability to respond, to change ,transferable skills and allows for different learning styles - learner can use own judgment about how best to learn and self-direction is motivating and leads to higher order thinking.  

According to the general view that sees the learner as the most important element or part of the educational process and all other parts integrate in order to create a well qualified learner, a new style in learning which is called : '' Independent Learning '' has emerged . This emergence of independent learning is a result of hard work of experts and of theories depend on the view that the learner will learn more when he takes an active part in the educational process, and when he learns according to his desires !.

Ketsen (1987) viewed independent learning as '' That learning in which the learner, in conjunction with relevant others, can make the decisions necessary to meet the learner's own learning needs.'' In other words, independent learning depends on students' understanding of their own interests.  They need the opportunity to get motivation, encouragement, self – confidence, and positive self concept . More ever, this type of learning promotes the growth of students' capabilities .

Above all, independent learning meets the needs of both the society and the individual  Democracy, decision making, life long learning, and participation are the basic needs of the society that independent learning yearns to achieve . the best description of the learner whose learning process depend on independent learning is that he is a responsible learner. He learns according to his own speed . Collaboration between the teacher and the learner is of high importance in this type of learning, but the student is an active element and not passive one . Students should have meaningful activities that achieve their own goal of learning .

Dickinson 1996 and Littlewood 1996 agreed that independent learning can thus mean many things, depending on context and the reasons for developing  it. We therefore cannot evaluate (judge? learn from?) without being aware of the context: need for  appropriate criteria, acknowledgement of own value system, cultural background, autobiography when interpreting, cannot always take at face value – may be a step towards something else even if apparently inadequate (autonomy as internal, private episodic; reactive autonomy as  a goal in its own right or possibility of progression to proactive autonomy 

Problem of the Study

The whole educational process  is now facing learning problems and difficulties, especially with regard to the students'  motivation and low academic level  represented in low  achievement. Among the  most important reasons behind such low achievement is the  use of traditional methods of boredom and alienation (Joyce & Well, 2006). 

Perhaps one of the most modern methods in this regard are those that focus on activating learners' role and  increasing his/her participation in the process of learning ; those methods that require dialogue and debate not on the basis of memorization ,but on the basis of exchanging ideas , collaboration and mutual positive interaction  (Barakat, 2005). 
Since all learning takes place within an individual, many theories were adopted to meet the needs of this individual, among these modern theories is independent learning 
The researcher investigated the different attitudes of UNRWA schools English teachers in Jenin district towards adopting independent learning approach in their teaching .
Significance of the  study

It is possible to determine the significance  of the study in the following aspects:


1.It is useful in investigating the teachers' attitudes  towards adopting independent learning in their teaching practices To the researcher's knowledge, this study is regarded as  one of the few studies in this area,
 
2. It also familiarizes curriculum designers with the teachers' attitudes towards independent learning so as to implement it in the different activities included in the school textbooks 
3.It encourages researchers to conduct further studies on this subject to cover aspects that have not addressed in the study. 
 
4 It contributes to the clarification of the vision of teachers and those responsible for the educational process about  the development of  the students' social and psychological skills through using independent learning strategies
5-A number of strands seem to be converging at the current time to promote the value of independent language learning. They can be summarised as follows: 

-Learner-centred pedagogies see knowledge acquisition as a process (not just as an end in itself) and stress the importance of key learning skills and strategies; 

-It is one solution to large classes and reduced teacher contact time; 

-The flexibility of independent learning methodologies coincides with a political agenda to promote lifelong learning and widen access to non-traditional learners; 

-Technological advancements - the multimedia computer, high-speed networks and interactive digital TV - provide a rich learning and teaching environment; 

Objective of the study

 This study aimed to discover the UNRWA English teachers' attitudes in Jenin district towards adopting independent learning .
Hypotheses of the study
For the verification of the objective of the study and answering its questions; it could be possible to examine the following null hypotheses:

1. There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due to Gender
2- There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due toexperience
3- There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due to qualification
4-There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due to school variable ( village and camp)

Limitations of the study
This study was restricted to UNRWA schools' English teachers in Jenin district .It was also carried out during the first semester of the scholastic year 2009-2010
Review of Related Literature 

Purabi Jain (2004) considered ''training the students in the techniques of self study and the methods of acquiring knowledge , personal effort and institution'' as an objective of good method .

Hoadley 1991  argued that independent learning centers can be effective in assisting adult learners to develop both independent learning skills and language skills and this goes in the line with Jacques 1992 who aso emhasized that success at the university level is associated with the learner's relative independence from teachers whereas failure can be associated with learning anxiety and overdependence on teachers and significant others 
Howard Gardener 1985  assured that the ability to solve problems , or to create products , meet with the main goals of independent learning and here in this respect .there is a sort of hormony with  Biggs, 2007  and Marshall and Rowland 1993  who said that students in autonomous learning have  the ability to set their own learning aims,plan and organize work , learn through experience,identify and solve problems,think creatively and communicate effectively orally and in writing 

Ellis, Rod. 2007 argued about a self-directed learneras a person who takes responsibility for learning and to plan, organize, and monitor it independently from the teacher. Besides that, a good self-directed learner should permanently develop his or her learner strategies. 

Giao Quynh Tran.2008 said that to make a student be more self-reliant, the typical classroom situation in which students very often learn foreign languages (e.g. at school, university, or language courses) does not seem to be adequate. All the more it is a very important task of a teacher to help the students develop and improve their learner strategies. In order to improve second language learning and make it more effective, he or she should prepare the students both practically and psychologically. The practical preparation is the teaching itself, for example of grammar rules or vocabulary. Besides that, it is practical knowledge like how to use a dictionary or where to find information like an appropriate grammar rule. The psychological preparation, however, includes also learner training.

Learner training is a classroom process which is organized by the teacher and which helps the students to become a better, self-directed learner. It includes the improvement of classroom learning, but also of self-access learning and independent learning at home. 

According to Harris & Cullen, 2009 it is possible to build a curriculum that progressively shifts from transmissive or instructional-based pedagogy to the transactive and transformational learning that characterizes the active learning pedagogy of the learner-centered paradigm. which is in  consistent with the shift that Knowles (1984) identified between teaching children (pedagogy; science of teaching) teaching adults and (androgogy; helping others learn) 
Dolores Durkin 1978 stated that the term ''individualized'' is merited not because the child is being taught individually but because what he is being taught is what he needs and is ready to learn. He also considered ''individualized learning'' as a central to the concerns of every conscientious teacher.
Ward and Beatrice 1977 agreed on the positive effect of an Independent learning system on student’s achievement and attitudes that was based on mini course in : Organizing Independent Learning '.

In a book about '' Independent learning in the Elementary school classroom.'' , William , Lois 1969 suggested that teachers start learning activities by scheduling a daily period when children may freely use materials and interact with others . The book suggested observations and interviews involving consultants , teachers , and children can be used to evaluate independent learning for each child and the class .

Bemstein 1969 viewed '' independence '' as a mixture of habits of thought , ability , attitudes , and behavior characterizing a person willing and and able to structure his learning activities . The author stated his opinions in the final report of independent learning project 

Littlewood 1997 has suggested that self-access is strongest for analytical learning and practice stages, whereas more productive, communicative work (acquisition/experiential) needs to be done in the social interactive context.
Little 1989 has suggested that interaction could be with oneself or through use of technology. E-learning unsuitable for soft-skill development such as team-building and communication (recent Institute for Employment Studies report). Implication is that independent learning should not (where possible and appropriate) be aimed at the full continuum of language learning, though productive skills can be developed too 
Esch 1996 focuses on the learning environment rather than the methodology. Based on the self-access centre in Cambridge, she identifies five criteria for environments which enable rather than determine the development of autonomy – a supportive environment for learner autonomy: Choice, Flexibility, Adaptability and Modifiability, Reflectivity and Negotiability, Shareability.

Sheerin 1997 stated the importance of learning via questionnaires, Guided discovery tasks based on authentic data, Generic tasks, Student-generated materials, Fluency activities for pairs and groups in achieving successful independent learning.
Lees’ (1996) showed that high-proficiency learners, favored authentic materials. However, they do not aid learning as effectively as textbook, especially for weaker students, because students can feel bewildered or lack organisation. Implication is that we need to help them to use them properly.

Little 1996 argued that using technology can promote or constrain autonomy provided that it empowers learner’s different skills via interaction and reflection.  Though seeing a role for independent interaction with ICT, Little (1997) typically emphasises the need for interaction in learning via using correctly the different electronic media synchronously or asynchronously.
Holec, 1981: and Dickinson, 1987   agree that learner autonomy is a key concept in this area. It is seen variously as 'the ability to take charge of one's own learning' a situation in which the learner is solely responsible for all decisions and the learner's 'psychological relation to the process and content of learning.  (
Benson, 1997: summarizes the various definitions as:
1. Situations in which learners study entirely on their own

2. A set of skills which can be learned and applied in self-directed learning

3. An inborn capacity which is suppressed by institutional education

4. The exercise of learners' responsibility for their own learning

5. The right of learners to determine the direction of their own learning
Gardner and Miller, 1999 showed that learner autonomy and learner independence are terms describing both the educational objective and the process by which it is achieved, although, the degree of independence may fluctuate over time and between skills. Learners may become fairly independent of the teacher in some areas (e.g. listening) most of the time, but not in others (e.g. writing).
The present researcher is in the line with Little 1995: because they both see the learner's autonomy as a 'capacity' for independent action which is not confined to any one learning context. It is as likely to be seen in the classroom where the learner actively participates in activities, as in the self-access centre or in a street market in Lima using the target language. 
Biggs, 2007agreed with Gibbs, 1999  they both emphasized the role of effective assessment  on independent learning providedthat it actually evaluates whether and how well students have mastered a wide array of knowledge modes, diverse academic skills, and non-traditional disciplinary perspectives 
Methods and procedures

First:  The Population of the Study
All the English teachers ( males and females ) from UNRWA schools' in Jenin district during the second semester of the academic year 2009 / 2010. The are only five schools in Jenin run by UNRWA and this is why the sample is the whole population to make it representative. 

Second: The sample of the study
The  sample of the study consisted of  the whole population (20) male and female English teachers in Jenin district during the second semester of the academic year 2009 / 2010.. Tables I- IV show the distribution of the sample due to gender, experience, qualification and the type of schools respectively
Table I
Distributing the sample due to gender


Frequency
	
	Gender 
	

	50
	10
	Male

	50
	10
	Female


100.
	
	20
	Total


Table II
Distributing the sample due to years of experience variable

Percent

Frequency
	
	Years of experience
	

	 45
	18
	Less than 10 

	 40
	16
	10 – 20 

	 15
	6
	More than 20 

	Total 
	40
	Total 


Table III
Distributing the sample due to qualification variable


Frequency
	
	Qualification
	

	12.5
	5
	Diploma

	72.5
	29
	BA

	15
	6
	MA


Total

Total
	


Table IV
Distributing the sample due to school variable

Frequency

Percent
	

	57.5
	23
	Camp
	57.5

	42.5
	17
	Villages
	42.5

	100
	40
	100
	100


Third: The tools of the study: 

The researcher conducted a questionnaire that was distributed to the subject of the sample from UNRWA schools' English teachers in Jenin district which consisted of 40  teachers ( males and females) .

The questionnaire consisted of 20 items that are about the characteristics of both the independent learning and the learner himself . The subject of the sample should state his/her view by following Likert scale: 
Strongly Agree , Agree , Neutral,  Disagree ,Strongly Disagree 
Validity of the questionnaire

Regarding  the validity of this questionnaire content, it was achieved  via sending the it to nine specialists –PhD holders in the area of Education , and Teaching Methods- working in the Palestinian universities. The specialists' approval degree with the items of the scale  ranged between  (91% - 100%). The  researchers considered validity factors adequate and acceptable for the purposes of the present study.
Instrument Reliability:

The researcher calculated reliability by using (Cronbach's Alpha) equation on an exploratory sample which consists of (17) males and (17) females of teachers, so reliability coefficient was (0.78) for which was acceptable and suitable.
Statistical treatment

The researchers used the computerized statistical packages in the social sciences (Spss) for the analysis of data by using the following statistical analytical and descriptive procedures:

1- Cronbach's alpha equation.

2-  Means and standard deviations
3- T-test.

4- One-Way ANOVA of variance. 
The results of the study:
To answer this question researcher used means, standard deviations, and percentages for the instrument, and he depending on the following estimating to separate between very high, high, medium low, and very low means, that are shown in the below table:

80%-100% very high.

60-79.9 high.

50-69.9 meduim.

40-59.9 low.

Below than 39.9 very low.

Table V
Means, standard deviations, and percentages for the items and total score

 Mean
	s
	Percentages

	1
	Independent learning is part of ongoing life-long process of education
	3.90
	78.00

	2
	In independent learning the learner learns according to his ability
	3.60
	72.00

	3
	In independent learning a learner who is responsible of his own learning
	3.20
	64.00

	4
	In contrast with tradinional learning independent learning offers active  and creative learning outcomes
	3.75
	75.00

	5
	Both tradinional and independent learning have the same way of evaluation
	3.85
	77.00

	6
	Independent learning is based on meaningful learning activities
	4.70
	94.00

	7
	Learning for accuracy is a method of independent learning
	4.30
	86.00

	8
	Independent learning utilizes collaborative instructional techniques
	4.65
	93.00

	9

	Independent learning can be both a goal and a process
	4.20
	84.00

	10
	Our educational system might not be designed for independent learning
	3.85
	77.00

	11
	There is a pedagogical gap in the transition from school to university
	3.50
	70.00

	12
	Failure can be associated with learning anxiety
	3.45
	69.00

	13
	Independent learning encourage learners to ask open questions
	3.60
	72.00

	14
	Independent learning connects learning with life situations
	4.15
	83.00

	15
	Independent learning helps learners to think critically and to produce judges
	4.10
	82.00

	16
	learners in indepndent learning have more responsibilities towards their lerning 
	4.75
	95.00

	17
	learners move to independency in varying degrees according to factros such as age skills and ability in a particuler subject
	4.05
	81.00

	18
	learners in indepndent learning have a better chance  for success
	4.05
	81.00

	19
	learners in indepndent learning like activities like journal writing
	4.20
	84.00

	20
	learners in indepndent learning have the ability to respond to change
	3.90
	78.00

	Total
	
	3.99
	79.75


1. There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due to Gender

To test this hypothesis arithmetic means and standard deviations of the teachers' responses were calculated. Additionally, T-test was used to determine the significance of these differences whose results are shown in Table V
Table VI
(T) test results for teachers' evaluation for independent learning according to Gender Variable 
.
	Sig
	Computed T
	Male N=10
	Female N=10


Std. Deviation 


Mean

Std. Deviation 


Mean 
	

	
	
	0.38
	3.97
	0.42
	3.99


From the previous table ((=0.465) which is bigger than (( = 0.05) and this means that there are no significant differences  (( =0.05) in teachers' evaluation for independent learning due to gender .
2. There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due to experience

To test this hypothesis, means and standard deviations of were calculated and showed in . Table VI. 

Table VII
One way ANOVA results for the teachers' evaluation for independent learning due to Experince variable

	Sig
	Comuted F
	Means squares
	DF
	Sum of Squares 
	Sourceof  variance 


   39


  6.592


Total

	


From the previous table ((=0.465) which is bigger than (( = 0.05) and this  means that there are no significant differences  (( =0.05) in teachers' evaluation for independent learning due to experience .
3- There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due to qualification

To test this hypothesis means and standard deviations  were calculated and showed in . Table VIII
Table VIII
	Sig
	Comuted F
	Means squares
	DF
	Sum of Squares 
	Sourceof  variance 


   39


     6.592


Total

	


From the previous table ((=0.465) which is bigger than (( = 0.05) and this means that there are no significant differences  (( =0.05) in teachers' evaluation for independent learning due to qualification variable .
4-There were no statistically significant differences at (α = 0.05) in teachers' attitudes towards adopting independent learning in the teaching process due to school variable ( village and camp)

To test this hypothesis means and standard deviations of the teachers' grades were calculated and showed in . Table VIII
Table IX
T test results for teachers' evaluation for independent learning according to school Variable 
.
	Sig
	Computed T
	Village N=17
	camp  N=23


Std. Deviation 


Mean

Std. Deviation 


Mean 
	

	
	
	0.27
	3.99
	0.39
	3.90


From the previous table ((=0.465) which is bigger than (( = 0.05) and this means that there are no significant differences  (( =0.05) in teachers' evaluation for independent learning due to school variable .
Discussing  the results of the study
Table X

 Mean

Percent
	es

	1
	Independent learning is part of ongoing life-long process of education
	3.90
	78.00

	2
	In independent learning the learner learns according to his ability
	3.60
	72.00

	3
	In independent learning a learner who is responsible of his own learning
	3.20
	64.00

	4
	In contrast with tradinional learning independent learning offers active  and creative learning outcomes
	3.75
	75.00

	5
	Both tradinional and independent learning have the same way of evaluation
	3.85
	77.00

	6
	Independent learning is based on meaningful learning activities
	4.70
	94.00

	7
	Learning for accuracy is a method of independent learning
	4.30
	86.00

	8
	Independent learning utilizes collaborative instructional techniques
	4.65
	93.00

	9

	Independent learning can be both a goal and a process
	4.20
	84.00

	10
	Our educational system might not be designed for independent learning
	3.85
	77.00

	11
	There is a pedagogical gap in the transition from school to university
	3.50
	70.00

	12
	Failure can be associated with learning anxiety
	3.45
	69.00

	13
	Independent learning encourage learners to ask open questions
	3.60
	72.00

	14
	Independent learning connects learning with life situations
	4.15
	83.00

	15
	Independent learning helps learners to think critically and to produce judges
	4.10
	82.00

	16
	learners in indepndent learning have more responsibilities towards their lerning 
	4.75
	95.00

	17
	learners move to independency in varying degrees according to factros such as age skills and ability in a particuler subject
	4.05
	81.00

	18
	learners in indepndent learning have a better chance  for success
	4.05
	81.00

	19
	learners in indepndent learning like activities like journal writing
	4.20
	84.00

	20
	learners in indepndent learning have the ability to respond to change
	3.90
	78.00

	Total
	
	3.99
	79.75


The result shows that 95% of UNERWA English teachers felt that independent learning enhances learners' responsibilities towards learning. This finding goes in the line with Holec, 1981:3, Giao Quynh Tran. 2008. Additionally, 94% of the teachers agree that independent learning is based on meaningful learning activities and in this respect, the researcher agrees with Little, 1990:7, Lois 1969, Esch 1996, Harris & Cullen, 2009 and Ellis, Rod. 2007.
What comes third in receiving the highest percentage was that 93% of the teachers agree that independent learning utilizes collaborative instructional techniques. This finding matches with Ketsen  1987 who overstressed that independent learning meets the needs of both the society and the individual and includes collaboration between students and their teachers.  
As also shown from the results of the previous table is  only 64% of the teachers agree that a learner in independent learning is responsible for his own learning. This finding does not agree with other findings such as Ketsen 1987, Gardner and Miller, 1999:7 and Benson, 1997: 25 among others. In such a situation, the researcher recommends conducting other studies that will deal with the relationship between independent learning and responsibility towards one's learning. 
Another amazing finding was that 86% of the teachers agree that Learning for accuracy is a method of independent learning and this mathches with Benson, 1997 , Knowles,  Broady and Kenning 1996 .
Recommendations :
In the light of the results of this study, the following recommendations were suggested:

1-Independent learning is a very important strategy that should be adopted in teaching for the sake of going side by side with the social changes and meeting the needs of all learners' levels  so other researchers may discuss obstacles which are against the perfect use of independent learning in our educational system . 

2-Other studies on independent learning in other districts may be conducted in government or private schools .

3-This study concentrated on the positive aspects of adopting independent learning in teaching , other studies might concentrate on the criticism of independent learning and on the weak points in using it . 

4-Align your course so that the assessment and teaching and learning activities match your intended learning outcomes .
5-Vary pedagogical methods, i.e., teach as is taught in other cultures and traditions. For example, resort to story-telling, organize circles, potlucks in -or ideally outside- the classroom to acknowledge aboriginal traditions. Or base part of your pedagogy on notions of Dharma, which emphasize personal introspection, self-awareness, self-realization, and self-improvement 
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